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Abstract: This thesis explored the changing perspectives of EFL teachers on continuing professional
development (CPD) in the private education sector in Cambodia. As for professional development,
Cambodian education is plagued by a lack of well-trained teachers due to insufficient pedagogical
instruction within CPD as well as a lack of commitment by teachers. This study applied quantitative
research; data were collected by means of the purposive sampling method with descriptive statistical
analysis. Fifty Cambodian EFL teachers teaching three private schools in Kandal province were selected.
The findings indicated that EFL teachers acknowledged that CPD is crucial and effective to their
professional teaching career when they are more engaged in CPD efficiently. The change in perspectives
for Cambodian EFL teachers on CPD has been satisfactorily proven to be fruitful and achievable. Future
studies could explore more factors influencing EFL teachers' motivation for Continuing Professional
Development activities.
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Abstrak: Tesis ini mengeksplorasi perubahan perspektif guru EFL tentang pengembangan profesional
berkelanjutan (CPD) di sektor pendidikan swasta di Kamboja. Adapun pengembangan profesional,
pendidikan Kamboja diganggu oleh kurangnya guru yang terlatih karena kurangnya instruksi pedagogis
dalam CPD serta kurangnya komitmen dari para guru. Penelitian ini menggunakan penelitian kuantitatif;
Pengumpulan data dilakukan dengan metode purposive sampling dengan analisis statistik deskriptif. Lima
puluh guru EFL Kamboja yang mengajar tiga sekolah swasta di provinsi Kandal dipilih. Temuan
menunjukkan bahwa guru EFL mengakui bahwa CPD sangat penting dan efektif untuk karir mengajar
profesional mereka ketika mereka lebih terlibat dalam CPD secara efisien. Perubahan perspektif guru EFL
Kamboja tentang CPD telah terbukti memuaskan dan dapat dicapai. Studi selanjutnya dapat
mengeksplorasi lebih lanjut tentang faktor-faktor yang mempengaruhi motivasi guru EFL pada kegiatan
Pengembangan Keprofesian Berkelanjutan.

Kata Kunci: Perspektif Guru, Guru EFL, Pengembangan Profesional Berkelanjutan (CPD)

DOI: https://doi.org/10.37249/assalam.v7i2.578

Received: 19 March 2023; Revised: 17 July 2023; Accepted: 22 July 2023

To cite this article: Si, S. EXPLORING EFL TEACHERS' PERSPECTIVES ON CONTINUING
PROFESSIONAL DEVELOPMENT OF THE PRIVATE EDUCATION SECTOR IN CAMBODIA. Jurnal
As-Salam, 7(2), 85-101. https://doi.org/10.37249/assalam.v7i2.578

This is an open access article under the CC BY-SA license.

INTRODUCTION

EFL teachers are the backbone of the English education system, and their impact
extends far beyond the classroom. According to (Srinivasacharlu, 2019), continuing
professional development is a continuous cycle of teacher education that begins with
primary education and lasts as long as a teacher remains on the job (Alibakhsh &
Dehvari, 2015). It is essential to acknowledge the crucial role that teachers play in
education. It makes sense because skilled teacher is better equipped to use their extensive
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professional knowledge and skills to help their students during the learning process.
Teachers would also use teaching methods that encourage students to actively build new
knowledge and consolidate previously learned information to ensure that students are
interested in the class (Han, 2021; Renandya & Jacobs, 2021).

Researchers and practitioners believe that the quality of teachers has a considerable
impact on students' learning and achievement (Bayar, 2014). One of the considerable
aspects of ensuring the curriculum reform is successful at all levels is, in particular, the
teachers' CPD. International evidence indicates that educational improvements depend on
teachers' individual and collective ability and their relation to school improvement in
students' education. Therefore, it is critical to build the capacity to do so, and that is what
the CPD seeks to do (Mokhele, 2011). Similarly, teachers need professional development
to advance in their careers professionally, and teachers' development of skills, abilities,
and preparation required to meet learners' needs is essential. A wide range of sources,
techniques, and instruments can be used to support teachers' professional development
(Yurtseven & Altun, 2017). The organization of Continuing Professional Development
Initiatives attempts to improve teachers' behaviors, values, and attitudes and the outcomes
of learners' learning (Derakhshan et al., 2020; Mokhele, 2011; Mokhele & Jita, 2010).

Cambodia is one of the developing countries that is struggling to obtain CPD for
teachers. It claims that some types of professional teacher development are offered by
standardized training courses or seminars and an "in-service™ curriculum that may or may
not apply to the needs of teachers (Phin, 2017). The Ministry of Education, Youth, and
Sport (MoEYS) is concerned with its educational staff's abilities, including their
academic background and pedagogical training experience. Besides, MOEYS shows the
irregularity of teacher in-service instruction for sufficient professional growth. There is
also a need for better schools and teachers to deliver quality education. In other words,
high-quality teachers need an integral cornerstone at the core of education (Phin &
Kubota, 2014; Shaukat & Chowdhury, 2020). Some changes were made, but the
problems MoEY'S faced, including the shortage of teachers and the securing of qualified
teachers, are still significant. A number of policies and initiatives have been announced
by the Government of Cambodia to accomplish its professional goal of preparing
Cambodian teachers to be more qualified and autonomous. MoOEYS expressed its
commitment to implementing institutional, academic, and technological betterment in
professional development and education (Tan & Tee Ng, 2012).

According to Phin (2014), not many educational schools in Cambodia, including
private and public schools, emphasize considerably on teachers' CPD because CPD
provision may cost a lot of money, commitment, and time. Therefore, Cambodian
education confronts a serious lack of well-trained teachers because of inadequate
pedagogical instruction, unsystematic and inconsistent CPD preparation, and shortage of
commitment by teachers to make CPD appear in their working atmosphere and
demonstrates significant involvement with the insufficient arrangement of CPD to
teachers in Cambodia.

The perspectives of CPD are possibly not clearly understood by many teachers.
Therefore, understanding teachers' perspectives of their CPD is crucial in a developing
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country like Cambodia, and in the Cambodian research context looking at such
perspectives is still limited. This research situation is necessitated in this study.

Therefore, this study investigates changes in teachers' perspectives of their CPD,
which are crucial. Research Objectives: 1) To explore the changes in perspectives of
Cambodian EFL teachers on Continuing Professional Development (CPD). 2) To
investigate EFL teachers engage in Continuing Professional Development (CPD). 3) To
examine processes whereby change in teachers typically occurs. Research Questions: 1)
What are the changes in the perspectives of Cambodian EFL teachers on Continuing
Professional Development (CPD)? 2) What do EFL teachers apply to engage in
Continuing Professional Development? 3) What processes do EFL teachers change in
typically occur?

LITERATURE REVIEW
English Education in Cambodia

English is increasingly becoming necessary for domestic and global labor markets
and is appropriate for Cambodian learners as well. In the sense of the AEC, (MOEYYS)
recognizes the importance of English and promotes initiatives in the Cambodian State
School to allow English language education. Grade 4 English introduction and updated
English language textbooks are available (Sun, 2019; Tweed & Som, 2015).

Continuing Professional Development

Alibakhshi and Dehvari (2015) indicate that professional development is intended
to promote the knowledgeable expertise of teachers during the initial preparatory periods
and after them. Steyn (2009) emphasizes that many global reforms focus on teaching
excellence, particularly the teacher, as the major factor in promoting learner performance.
According to Teachers Quality and Motivation, school reform initiatives are active for
teachers to participate in the training and implementation of innovations. Thus, teachers'
professional development has become a key focus of such initiatives (Geldenhuys &
Oosthuizen, 2015).

Teacher's Perspectives on CPD

Schools, teachers, and students all benefit from professional development as a tool
to improve the quality of instruction and the success of both teachers and students. For
these reasons, it has become a key focus in the systematic educational reform and school
improvement literature that teachers' Continuing Professional Development (CPD) has
become a major focus. Teachers' content understanding, classroom methods, and student
learning outcomes all benefit from professional development. Professional development
that is long-term, collaborative, and school-based is the most effective. It should be
centered on student learning, linked to everyday school practices, and tied to teachers'
prior knowledge and curricular content and guidelines. Taking part in professional
development programs that focus on how teachers learn in and from their work is called
professional development (Kincal et al., 2015).

Theoretical Aspects
Second Language Acquisition Theory

Krashen points out that Second Language Acquisition (SLA) one-way input is

defined by the amount of comprehensive input, both understandable and at a level that
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goes just beyond learners' existing language skills. Like the "proximal development zone"
of Vygotsky, Krashen's scaffolding theory refers to i+1. It is an innate perspective that
maintains that a second language, like the acquisition of a first language, is unconsciously
acquired. The principle of sending messages that learners can understand depends on
their learning language, according to Krashen (1981), Ariza, and Hancock (2003).
Planned Behavior Theory on Teacher's Perspectives

The Planned Behavior Theory (PBT) is a theory that connects one's beliefs with
one's behavior. The theory notes that behavioral intentions and acts of a person are
determinable by attitudes toward behavior, subjective expectations, and perceived
behavior influence (Theodorakis et al., 1995; Tsigilis et al., 2006). Theory of Planned
Behavior (TPB) to examine teachers' beliefs and intentions about integrating technology
in the classroom (Laksani et al., 2020). The Theory of Planned Behavior (TPB) was
utilized to investigate teachers' referral intentions. TPB is a model for forecasting people's
intentions to engage in certain behaviors. According to TPB theory, three elements
influence the intention to engage in a particular action: (i) attitudes toward the behavior,
(i) subjective norms (how others see the behavior), and (iii) perceived control, the sense
of control associated with performing the behavior (Lee, 2011).
Orienting Theory on Continuing Professional Development

Orienting theories illustrate and define behavior and how and why clear problems
arise. The Orienting Theory on teachers' professional development is a regular process
that combines expertise and knowledge between the individual and the organization.
More precisely, learning experiences in many fields are built on professional
development. The interaction of learning opportunities and the learning area results from
the learning experiences (Clement & Vandenberghe, 2000; Wessel, 2018).
RESEARCH METHODOLOGY
Research Design

This study applied a quantitative method with a purposive sampling technique.
Also, survey research is applied using a questionnaire for measurement (Brown, 2020;
Sukamolson, 2007). Validity, reliability, and generalizability are used to assess the rigor
and effectiveness of quantitative methodologies (Mohajan, 2020).
Research Procedure

The researcher explained the objective of the data collection.

The researcher clarified the structure of the questionnaire.

The participants worked on the individual statement and gave feedback on each
one.

The researcher revised the questionnaire based on the participants comments and
feedback.

The researcher collected the filled questionnaire from the participants and asked
the participants to fill out any blank statements if it was found.

Figure 1. Research procedure
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Research Participants

According to Creswell and Creswell (2017), the purpose of the research study is to
intentionally select individuals who will assist the researcher in understanding research
issues and questions. Kumar (2019) agrees that in a research study, participants should be
chosen based on the researcher's discernment and judgment as to who is likely to have
diversely needed knowledge and is willing to engage in the study. Therefore, 50 EFL
teachers at three different private schools were chosen.
Research Population and Sampling

This research was conducted at one of Kandal Province, Cambodia's three leading
private schools. This research focused on the purposive sampling of the features of the
population to respond to the research goals. A scientific sample technology was the most
valid method in examining a specific cultural field, a type of non-probability sampling
(Tongco, 2007). Purposeful criterion-based samples were adopted for phenomenology, as
they helped compile rich, in-depth data to fulfill this study's research aims (Lunenburg &
Irby, 2008; Maxwell, 2013). Additionally, to achieve a desirable level of precision,
practically the whole population would have to be sampled in small groups. Based on
+10% of the desirable level of precision, the sample size for a population of 100 people is
50. The population consisted of 100 teachers from three selected private schools in
Kandal province. Therefore, EFL Teacher's Perspectives on Continuing Professional
Development consist of 50 EFL English teachers who explained the lecture guidelines
while teaching the English subject (Israel, 1992; Smith, 2013).
Data Collection

The questionnaires were used for information recording on EFL Teacher's
Perspectives on Continuing Professional Development. The questionnaires were
administered to EFL teachers teaching in Kandal province, Cambodia’s three best private
schools. Moreover, descriptive statistics were utilized to interpret and examine EFL
Teacher's Perspectives on Continuing Professional Development to find out the
frequency, percentage (%), mean (M), and standard deviation (S.D.) (Larson, 2006;
Morgan et all., 1999; Thompson, 2009).
Data Analysis

Data processing was analyzed using SPSS version 23. The frequencies and
percentages of each element were measured and statistically analyzed. Descriptive
statistics used to check the significant distribution of answers for items on (the Likert
scale): Mean and Standard deviation generated to identify significant differences in
Continuing Professional Development. Data Analysis is based on Research Objectives.

FINDINGS AND DISCUSSION
Results

The following sections reveal results for data collected from the questionnaire with
EFL teachers of English conducted by a researcher in one private education sector. A
total of 50 EFL teachers replied to the questionnaire. All of the teachers who participated
in the research, 22 (44%) were males and 28 (56%) were females (Table 2). The data on
age group, it could be certainly noticed that the majority of EFL participant teachers of

189



Jurnal As-Salam Vol. 7 No. 2 Juli - Desember 2023: 85 - 101

Si Sovannara

English were the age of 20-30 and above. This age group produced 100% of the total

sample.
Table 1. Gender and age
Respondents Description No. of Respondents Percentage (%)

Male 22 44

Gender Female 28 56
Total 50 100

20-30 26 52

Age 31-40 21 42

41-Over 3 6
Total 50 100

Among 50 EFL teachers, 40 (80%) of the respondents were Bachelor's Degree,
whereas 0 (0%) is Doctorate. Besides, 47 (94%) of EFL teachers were teaching General
English Programs, while no one was teaching English for Academic Purposes. With their
teaching experience, 29 (58%) of EFL teachers showed "Positive Teaching Experience”,
while no one responded 0 (0%) with the "Not at all Positive Teaching Experience"

column,
Table 2. Education, subject(s) and teaching experience
Respondents Description No. of Respondents Percentage (%)
Associate degree 3 6
Bachelor's 40 80
Education Master's 7 14
Doctorate 0 0
Total 50 100
General English 47 2
Program
Integrated English 1 32
Program
Subject English for Academic 0 58
Purposes
English for Specific 1 8
Purposes
English for Business 1 0
Total 50 100
Extremely Positive 1 2
Very Positive 16 32
Teaching Positive 29 58
Experience
Somewhat Positive 4 8
Not at all Positive 0 0
Total 50 100
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As illustrated the means in Table 4, (X: 2.76; Std.: 0.62) of EFL teachers expressed
that they were acquainted with the knowledge of the subject matter while another (X:
2.42; Std.: 0.57) indicated that the participant teachers would like to develop their
awareness of strategies for working with special populations. The overall result (x: 2.64;
Std.: 0.61) was determined that Pre-service preparation was good.

Table 3. Pre-service preparation areas

Pre-service preparation areas Mean Std. Deviation
Teaching methods or pedagogy 2.64 0.63
Subject matter knowledge 2.76 0.62
Skills for classroom management 272 0.60
Teaching strategies for special populations 2.42 0.57
Overall 2.64 0.61

Overall, 74% of the EFL teachers reported being sufficiently trained on
professional development plans. In contrast to any support provided by a beginning
teacher, only 4% of the questionnaire participant respondents replied that none of the
above is his or her support. The response rate of 74% was shown that support provided by
a beginning teacher was satisfactory.

Table 4. Support provided as a beginning teacher

Types of support f %
Professional development plan 37 74
Support from a professional development coordinator 24 48
Center resources for professional development 22 44
Professional development workshops 24 48
Career and technical education student Orientating o5 50
organizations in my teaching area

Reflection on coaching 17 34
None of the above 2 4

Note. Percentages do not total 100% due to multiple responses from support in more than
one area.

As shown, the means in Table 6 (x: 3.10; Std.: 0.81) of EFL teachers revealed that
types of support preliminary or during his or her first six months, orientation to the
school's policies and procedures played an important role in his or her teaching.
Nevertheless, the mean (x: 2.68; Std.: 0.89) showed that tuition assistance for
certification courses was less critical. According to the result of this overall (x: 2.96; Std.:
0.81), the types of support, preliminary or during the first six months of teaching are
positive.
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Table 5. Types of support preliminary or during the first six months of teaching

Types of support services applied Mean  Std. Deviation
The teacher's handbook 2.98 0.86
Instructional Resources and Curriculum 3.06 0.65
Mentor 2.96 0.72
Peer support team 2.94 0.79
School's Policies and Procedures Orientation 3.10 0.81
Payment curriculum development prior to teaching 2.96 0.80
On-site courses of certification 2.96 0.92
Tuition assistance for certification courses 2.68 0.89
Overall 2.96 0.81

All EFL teachers were predicted to determine how long of his or their intentions to
continue or not continue teaching by (x: 3:40; Std.: 0.80) of the participant teachers seen
in Table 7 expressed his or her positive interactions with students upon his or her
teaching career were happy to continue his or her teaching. As a matter of fact, the mean
(X: 2:66; Std.: 0.74) revealed that business and community internship opportunities were
not an important reason for determining his or her teaching continuation. To conclude,
the overall result of the mean (X: 3:16; Std.: 0.69) indicated that the rate of intentions to
continue or not continue teaching was crucial and satisfying.

Table 6. The rate of intentions to continue or not continue teaching

Rating the importance Mean  Std. Deviation
Teaching experience positivity 3.32 0.68
Opportunities for professional development 3.36 0.63
Internship opportunities for business and community 2.66 0.74
Accomplishment sense 3.12 0.62
Mentoring program Availability 3.14 0.57
Support services for new teachers Availability 3.22 0.50
Supervisor's support and recognition 3.20 0.67
Support peers and recognition 3.14 0.70
Students' interaction positivity 3.40 0.80
Family and/or friends' approval 3.04 0.78
Pleasant working conditions 3.08 0.66
Quality and quantity of available resources 3.20 0.67
Leadership opportunities 3.20 0.75
Job security perception 3.08 0.69
Salary increases Potential 3.26 0.82
Overall  3.16 0.69

Of the 50 EFL teachers simplified his or her likelihood of continuing in the
teaching profession, 46% of the participant teachers estimated that he or she certainly
plan to continue teaching as a long-term career (8 or more years), even though 4% of the
EFL teachers planned to retire anyway. In short, the response rate of 46% illustrated that
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the likelihood of continuing in the teaching profession was positive and was intended to
plan to continue teaching as a long-term career.
Table 7. Likelihood of continuing in the teaching profession

Plans to continue teaching f %
I certainly plan to continue teaching as a long-term career (8 or 23 46
more years)

I possibly will continue teaching for at least a while (3 to 7 years) 18 36
I am intensely considering a non-teaching job 4 8
I obviously plan to leave the teaching profession within a year or 3 6
2

| intend to retire 2 4
Discussion

The following three Research Objectives of the study were discussed respectively:

Objective 1: To explore the changes in perspectives of Cambodian EFL teachers on
Continuing Professional Development (CPD)

"What are the changes in perspectives of Cambodian EFL teachers on Continuing
Professional Development (CPD)?"

It is positively expressed that the EFL teachers proved a significant understanding
of CPD and obtained that CPD is appropriately necessary for EFL teachers training
development and enrichment. Without practically useful and applicable CPD
involvement and engagement, the experienced and novice teachers showed that he or she
performed the lessons in their current teaching incompetently. It is noticeably believed
that all teachers have to be responsible for their daily development and advancement and
have to be accountable for their student's learning achievements and growth.

In addition to EFL teachers' perspective toward CPD, Zhiyong et al. (2020) stated
that Teacher Professional Development (TPD) must increase teaching quality, teacher
performance, and career development. Teachers are the primary implementers of
curricular improvements; therefore, their comprehension is critical to the long-term
success of the programs created. To implement revolutionary changes in EFL teaching
and learning experiences, a thorough grasp of the contextual variables, content
knowledge, and pedagogical approaches led to the development of teachers' awareness
toward Continuing Professional Development (CPD).

Objective 2: To investigate EFL teachers engage in Continuing Professional
Development (CPD)

"What do EFL teachers apply to engage in Continuing Professional Development?"

Undoubtedly, the EFL teachers showed their engagement in CPD sufficiently and
conclusively. Also, in particular, the time constraint for CPD was proven by the EFL
teachers to be adequately acceptable, effective and efficient, productive, and satisfied,
respectively. The contents of the workshop were purposefully selected and provided to
the EFL teachers weekly after the management team selectively gave the training need
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analysis, training team, head teachers, as well as team leaders of the school campus in
order to for them to make sure that all training contents were met the needs of the
teachers.

As a matter of fact, in the research relevant to CPD implementation for teachers,
Merliza and Retnawati (2018) revealed that the effectiveness of teachers' CPD
involvement and engagement is still low, and the findings of this research proved that the
general performance of teachers is not good with different difficulty including low
motivation achievement, time limitation and lack of knowledge on CPD implementation
and contribution positively to the improvement of the student's learning process, learning
outcomes, and achievements.

Objective 3: To examine processes whereby change in teachers typically occur

"What processes do EFL teachers change in typically occur?"

A CPD program is needed to develop their knowledge, skills, attitudes,
competencies, and experiences regarding CPD engagements, which improve their
students' learning outcomes. Providing practical CPD training and sharing sessions was
helpful and needed for EFL teachers to improve their weaknesses and build their
strengths in planning, managing, and developing effective, efficient, and productive
lessons. The EFL teachers could discuss their concerns, especially their techniques,
activities, and procedures that needed improvement, and could ask for help and support
from the clinical and experienced teachers and the training team as a whole. In
comparison, CPD engagement claimed by the teachers that they did not practice what
they perceived due to a few reasons such as their age, family responsibilities, heavy
workload, and inadequate time provision.

In contrast, teachers showed low professional performance and a lack of
commitment and willingness, which caused teachers to give up easily. Particularly, the
motivation of CPD quality is essential in determining teachers to change their practices,
and the EFL teachers' motivation to learn and improve their professional development
was inclined, which caused severe alignment of the effectiveness of their teaching
perceptions and practices (Utami et al., 2019).

According to the overall research findings above, the researcher can reflect on their
research results comparing to the empirical previous studies as follows:

In conclusion, the research findings based on the previous studies by Merliza and
Retnawati (2018), Utami et al. (2019), and Zhiyong et al. (2020) showed its weaknesses
which the results were still low and were not good at all the researcher could firmly
compare and draw attention that the context of the target groups of Cambodian EFL
teachers' perspectives on Continuing Professional Development (CPD) in education
private sector is better and more positive than the context of the previous research
publications above.

CONCLUSION

The main focus of this research is to explore the perspectives of Cambodian
teachers of English as a foreign language on Continuing Professional Development of
one private educational sector in Cambodia. This research is provided good opportunities
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for EFL teachers to raise their voices and experiences in order for them to provide insight
and obtain a better understanding of Cambodian EFL teachers' perspectives about various
aspects of CPD and how they improve the effectiveness of CPD and contribute to their
future planning development program. In addition, Cambodian EFL teachers'
perspectives towards CPD allow EFL teachers to raise their understanding, voices, and
experiences about various aspects of their CPD provision and how effective current CPD
should be in their institution.

It is clearly stated that the Research Objectives 1, 2, and 3 based on Research
Questions 1, 2, and 3 of the study explicitly reflect and respond based on teachers'
opinions and the findings of this research on Cambodian EFL teachers' perspectives
towards their CPD are therefore obvious that EFL teachers were satisfied with their
current CPD. It is clearly addressed that CPD is effective, efficient, productive, and worth
involvement and engagement and is required to meet the teacher's needs in education
institutions. Therefore, the results clearly indicated that EFL teachers showed a good
remarkable understanding of CPD, and they expressed their points of view that CPD
plays a crucial role in the betterment and improvement of their knowledge, skills,
attitudes as well as experiences, in particular, CPD enhances their professional future
career growth and becomes lifelong learning professional practitioners. CPD is important
and necessarily needed to promote their current profession based on the findings of the
results of the mean and standard deviation.

Nevertheless, some of the participant teachers presented their most favor and
satisfaction with the research findings. The findings still indicated that the average
understanding of CPD in place based on the EFL teachers' results required the school
management team and policymakers to raise the teachers' awareness by creating a
collaborative, collective, and systematic engagement of CPD to meet the needs of the
teachers' requirements and standards so that they intentionally contribute to his and her
students' learning improvements and achievements effectively, efficiently and
respectively.

Continuing Professional Development (CPD) program is needed to develop their
knowledge, skills, attitudes, competencies, and experiences regarding CPD engagements,
leading to their students' learning outcome improvements. Providing practical CPD
training and sharing sessions was helpful and needed for EFL teachers to improve their
weaknesses and build their strengths in planning, managing, and developing effective,
efficient, and productive lessons. In addition, EFL teachers could discuss their concerns,
especially their techniques, activities, and procedures that needed improvement, and
could ask for help and support from the clinical and experienced teachers and the training
team as a whole. In comparison, CPD engagement claimed by the teachers that they did
not practice what they perceived due to a few reasons such as age, family responsibilities,
heavy workload, and inadequate time provision. Moreover, teachers showed low
professional performance, lack of commitment, and willingness which caused teachers to
give up easily. Remarkably, the motivation of CPD quality is essential in determining
teachers to change their practices, and EFL teachers, whose motivation to learn and
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improve their professional development, were inclined, which caused severe alignment of
the effectiveness of their teaching perceptions and practices (Utami et al., 2019).
Contributions of the Study

Based on the perspectives of Cambodian teachers of English as a foreign language
on Continuing Professional Development of the private educational sector in Cambodia,
the CPD program is needed to develop their knowledge, skills, attitudes, competencies,
and experiences regarding CPD engagements which are led to their students' learning
outcome improvements. Providing practical CPD training and sharing sessions is helpful
and needed for EFL teachers to improve their weaknesses and build up their strengths in
planning, managing, and developing their effective, efficient, and productive CPD.
Eventually, other similar contexts could develop a policy that encourages and supports
EFL teachers who could grow professionally by engaging CPD that could be more
sustainable and manageable by any individual educational institution while external
motivators and support are still limited. As a result, CPD provision can benefit schools
and communities as the educational setting, and CPD arrangement and involvement can
be applied to practical experiences of teachers and scholars nationwide and globally.
Limitations of the Study

Even if the research results are evidently illustrated to be a good and significant
understanding of CPD by the EFL teachers from the findings, there are still actually
limited as follows:

This research is conducted at one of the private schools with fifty EFL secondary
teachers of English, which does not represent all private schools in Cambodia. These
research findings are relevant and better understand the CPD situation from the insiders'
perspectives by gaining insight into their experiences. Eventually, the researcher expects
this study to draw attention to the considerable amount of undiscovered knowledge
within the research context and the absence of sharing between EFL teachers in the
private sector.

Implications of the Study

This research has discussed the implications of the study based on the research
findings in terms of (1) the school's policy, (2) the current trend practice, and (3) the
contemporary teaching theory in order to promote Cambodian EFL teachers' teaching
perspectives. These research findings attempted to support EFL teachers' improvement
and development as follows:

(1) The school's policy

The policy should be applied in the school setting to ensure an ongoing professional
development process. Creating a productive learning environment policy is needed so
that novice teachers have golden opportunities to learn some necessary school curricula,
instructional resources, procedures, and recent policies. Also, the clinical and experienced
teachers can train and contribute to this policy with their peer teachers.

(2) The current trend practices

The new trend practice of teaching methods, techniques, and teaching guidelines
should be in place to ensure that the EFL novice and experienced teachers use and apply
to promote the effectiveness, efficiency, and productivity of the teachers' teaching
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application. In addition to that practice, the EFL experienced teachers can inform and
share their new teachers if needed, and the novice teachers can use the current trend
practice to meet the needs of their recent school teaching guidelines as well.

(3) The contemporary teaching theory

Education private schools always play key roles in upgrading their school
improvement plan and ICT awareness to meet the needs of the 21%-century teaching
approach, and the contemporary teaching theories should be reinforced by strengthening
the up-to-date teaching theories to become a modern school in particular. Without
contemporary teaching theories, EFL teachers can take their teaching theories for granted
and can be lazy to promote themselves in a challenging and competitive education field.
Recommendations and Future Studies

After doing this research, the researcher thoroughly has come up with some useful
and applicable opinions and recommendations about the findings as follows:
Recommendations

According to the research findings, the researcher is able to remarkably draw
attention to some important and useful actions as follows:

(i) Promoting a self-directed learning model is beneficial and helpful to all
Cambodian EFL teacher's perspectives towards CPD in the field of language teaching to
become professionals. (ii) Being a master of yourself is determinedly required by novice
and experienced teachers to take their lifelong learning seriously as a kind of personal
principle to enhance themselves to be qualified. (iii) Reflecting Self-reflection reflects
their teaching performance and change and plan their lessons to be effective, efficient,
and productive in the future of their lesson delivery. (iv) Reading professional kinds of
literature and reading relevant professional articles and papers to obtain more input to
develop their knowledge, skills, attitudes, and professional growth. (v) Conducting action
research is one of the most beneficial and practical. EFL teachers are intrinsically and
extrinsically motivated to find useful and applicable activities, techniques, methods,
approaches and theories, and so on for their personal development and quality.

According to the research findings and suggestions from Kao (2018), promoting a
self-directed learning model, being the master of yourself, reflecting self-reflection,
reading professional literature, and conducting action research is intrinsically and
extrinsically encouraged EFL teachers to find some useful and applicable self-principles
for their professional development, quality of life and teaching professionalism. At the
same time, they are promoting self-directed learning for teachers reducing and
prioritizing important CPD topics or activities for face-to-face learning (Sol, 2020).
Future Studies

The research study suggests a number of further research aspects that may be
beneficial and useful for future investigations on EFL teacher's perspectives on CPD as
follows:

Future research should extend more sample size and population, and both education
private and public sectors should be selected in the city and rural areas to ensure good
validity and reliability of the research findings. Moreover, future research could be
conducted to explore how Motivation Theory affects EFL Teacher's Perspectives on
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Continuing Professional Development. More importantly, the recommended future
research could explore factors influencing EFL teachers' motivation for Continuing
Professional Development activities.
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